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You choose – safety or ?? 

 Background 

Most of the time we need to follow the directions and instructions of our 

boss or supervisor. BUT, what if the boss asks us to do something unsafe or 

the supervisor singles us out to humiliate us? These are the times when we 

need to ‘speak up’ and make choices about what to do.  Doing what is safe 

can, sometimes, be hard and the focus of this unit is on making choices 

that help keep young workers safe. 

 

 Overview of the unit 

There are seven activities in this unit: 

 Activity 1: Agriculture industry and using machinery 

 Activity 2: Construction industry and working at heights  

 Activity 3: Hospitality industry and manual handling 

 Activity 4: Manufacturing industry and chemical exposure 

 Activity 5: Retail industry and bullying 

 Activity 6: Write your own case study & decide on the worker’s choices 

 Activity 7: OHS – your rights and responsibilities. 

Activities 1 – 5 use different industry contexts and different hazards to encourage students to think 

about choices they have when confronted with an unsafe work situation and the benefits and risks 

associated with the choice. In Activity 6 students make up a case study or use one from the media or 

their own experience. Activity 7 asks students to research their rights and responsibilities in relation to 

undertaking unsafe workplace tasks.   

Whether you use one or more of Activities 1 – 5 will depend on the industries and hazards you and the 

students wish to focus on. It is recommended that Activity 6 and Activity 7 be used after students have 

undertaken one or more of Activities 1 – 5. 

 Purpose of the unit  

 To develop an understanding of choices that exist if confronted with unsafe work situations 

 To develop problem solving skills 

 To develop teamwork skills 

 To identify options and their effects. 
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 Resource requirements 

Activity sheets  Activity sheet 1: Agriculture industry and using machinery 

 Activity sheet 2: Construction industry and working at heights 

 Activity sheet 3: Hospitality industry and manual handling 

 Activity sheet 4: Manufacturing industry and chemical exposure 

 Activity sheet 5: Retail industry and bullying 

 Activity sheet 6: Choices, Benefits and Risks sheet 

 Activity sheet 7:  Write your own case study and activity 

 Activity sheet 8: Feedback 

 Activity sheet 9: How did it go? 

Other material 

or resources 

WorkSafe Victoria publication ‘Information for employees on health and safety’ 

(www.worksafe.vic.gov.au/__data/assets/pdf_file/0011/8687/consultation_emplo

yees.pdf) 

WorkSafe Victoria publication about employer rights and responsibilities - 

www.worksafe.vic.gov.au/wps/wcm/connect/6994d0004071f4439ae9dee1fb554c4

0/consultation_employees.pdf?MOD=AJPERES 

There is also information about worker rights and responsibilities on the SAFE-T1 

website (www.safe-t1.net.au ‘Young workers and OHS’ tab. ‘Young workers rights 

and responsibilities’ - www.safe-t1.net.au/young-workers-rights-and-

responsibilities.html) 

Facilities and 

equipment 

Scissors 

Envelopes or small plastic clip top bags to store the cards in 

Laminator – laminating the cards may be useful if you intend to use the activity 

again 

Photocopier that will enlarge from A4 to A3 

Access to viewing current affairs shows 

A movie camera 

Access to the internet 
 

http://www.worksafe.vic.gov.au/wps/wcm/connect/6994d0004071f4439ae9dee1fb554c40/consultation_employees.pdf?MOD=AJPERES
http://www.worksafe.vic.gov.au/__data/assets/pdf_file/0011/8687/consultation_employees.pdf
http://www.worksafe.vic.gov.au/wps/wcm/connect/6994d0004071f4439ae9dee1fb554c40/consultation_employees.pdf?MOD=AJPERES
http://www.worksafe.vic.gov.au/wps/wcm/connect/6994d0004071f4439ae9dee1fb554c40/consultation_employees.pdf?MOD=AJPERES
http://www.safe-t1.net.au/
http://www.safe-t1.net.au/young-workers-rights-and-responsibilities.html
http://www.safe-t1.net.au/young-workers-rights-and-responsibilities.html
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 Assessment & curriculum alignment 

The activities in this unit are designed to support student learning but may also be used for assessment 

purposes. The activities support the learning outcomes listed in the table below but may not cover all 

the elements. If the activities are to be used as assessment tasks, teachers should check the relevant 

curriculum document, e.g. the VCAL Curriculum Planning Guides, to ensure all the elements are 

covered and the activity is consistent with the unit purpose statement. 

While documentation from undertaking the activities in this unit can be collected to build a portfolio of 

evidence to be used for the assessment of relevant learning outcomes, students will need to 

demonstrate competence of a learning outcome on more than one occasion and, wherever possible, in 

different contexts, to ensure the assessment is consistent, fair and equitable. 

 VCAL 

Foundation 

VCAL Inter-

mediate 

VCAL Senior VELS 

Activities 1 - 5:  OC - LO 4 

WRS 1 – LO 2 

& 3 

Extension: 

R&W – LO 3 

OC - LO 4 

WRS 1 – as an 

introduction to 

OHS 

Extension: 

R&W – LO 3 

OC - LO 4* 

WRS 1 – as an 

introduction to 

OHS 

Extension: 

R&W – LO 3 

English:  
 Reading 

  Speaking & Listening 

Comm:  
 Listening, viewing and responding 

Thinking Processes: 
 Reasoning, process and inquiry 

Activity 6: 

Write your 

own case 

study 

OC - LO 4 

WRS 1 – LO 2 

& 3 

PDS 1 – see 

Acitivity 7 

 

OC - LO 4 

PDS 1 – see 

Acitivity 7 

 

OC - LO 4# 

 

English:  
 Reading 

 Writing 

  Speaking & Listening 

Comm:  
 Listening, viewing & responding 

Thinking Processes: 
 Reasoning, process & inquiry 

 Reflection, evaluation & meta-

cognition 

Activity 7: OHS 

– your rights 

and 

responsibilities 

WRS 1 –LO 2 

(partial) 

R&W – LO 3 or 

OC - LO 4 

PDS 1 – LO 2 & 

4 when both 

Activity 6 and 

7 undertaken 

WRS 1 –LO 3 

(partial) 

R&W – LO 3 or 

OC - LO 4 

PDS 1 – LO 2 

when both 

Activity 6 and 

7 undertaken 

R&W – LO 3 or 

OC - LO 4# 

 

English:  
 Reading 

 Writing 

  Speaking & Listening 

Comm: 
 Presenting 

Thinking Processes: 
 Reasoning, process & inquiry 

 
* Interview would need to be sustained. 
# Additional contexts would need to be provided 
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 Activity 1: Agriculture industry and using machinery 

In this activity students are given a scenario in which a young worker is placed in an 

unsafe situation. Students must consider different choices the young worker can 

make and evaluate their suitability and the benefits of the choice and any risks 

involved.  The purpose of the activity is to give students a chance to think through how they might act 

in situations such as these, and the benefits and risks of their actions. 

This activity focuses on the agriculture industry and the hazard of using unguarded machinery. 

Activities 2 – 5 deal with other industries and other hazards. 

 What to do 

Choice activity 

Cut up the cards in Activity sheet 1: Agriculture industry and using machinery. Depending on the size of 

the group, it may be necessary to have more than one set of the cards. If the cards are laminated they 

could be used on other occasions. On the page (Activity sheet 1), the cards have been arranged in the 

possible categories that students may arrive at.  However, there is no correct order for the cards.   

Introduce to students the concept that, as workers, we are constantly making decisions concerning our 

own safety and that of others. 

Read out the following scenario and/or give students a copy of it (see Activity Sheet 1): 

 

Jack was helping his father out on their farm with some new fencing. They had to dig 

post holes for the new fence posts and were using a post hole digger.  

The post hole digger is attached to a power take off (PTO) at the back of the tractor. 

The PTO is a spinning shaft that drives different farm equipment or machinery. It 

should be covered or guarded to prevent anyone getting caught in it but the PTO on 

their tractor didn’t have a guard. 

 

 

 

 

 

 

 

Jack’s dad backed the tractor to where the first hole had to be dug. Jack put the 

digger in place, the power was turned on and the first hole was dug – no problems. No 

problems with the second or third hole either. 

A tractor PTO 

Tractor PTO guard 

Such as a 
post hole 
digger 
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Where the fourth hole had to be dug the ground was much harder. Jack’s dad backed 

the tractor to where the hole needed to be dug, Jack put the digger in position. When 

the power was turned on, the digger wouldn’t go through the hard ground. Jack leant 

on the digger to give it some extra weight and the digger started to dig into the hard 

ground but Jack’s shirt sleeve got caught in the PTO.  

 

Working in small groups, students should consider what choices Jack had.  The cards from Activity 

sheet 1 can be used to assist students to discuss benefits and risks of each choice.  Using Activity sheet 

6: Choices, Benefits and Risks sheet (which will need to be enlarged to A3 size), the students can 

arrange the cards under the headings Choices, Benefits, and Risks.  Some cards are blank and students 

may wish to use these for other choices, benefits, and risks.  

Students should be encouraged to explain why they have organised the cards in a particular way. 

Once students have completed the activity, discuss as a whole class which choice/s would be most 

appropriate and why. The discussion should include:  

 workers have a right to refuse to do unsafe work and not be discriminated against 

 employers are required to provide a safe and healthy workplace  

 it isn’t the young workers responsibility to solve the problem  

 workers must follow safe work procedures and report their safety concerns. 

Which choice is the ‘top’ choice of the group? 

Interviews 

In this part of the activity, students role play being Jack or a TV reporter who interviews Jack. If 

students aren’t familiar with the format of current affairs shows you may like to record one or two to 

show them before they begin this part of the activity. 

Divide the group into two.   

 Half the students are to imagine they are Jack and are to be interviewed by a reporter from a 

current affairs show (e.g. 60 minutes, A Current Affair) about why they were doing the work, 

what happened to them, the consequences of the incident and the choices they should have 

made and why.  

They may like to make notes about what they would say to a reporter and the types of 

questions that TV reporters ask. 

 The other half of the students are the reporters. They should prepare some questions for ‘Jack’ 

that cover why Jack was doing the work, what happened to him, the consequences of the 

incident and, in hindsight, what he would have done differently.  

When students have prepared, they should be split into pairs and find a spot where the reporter can 

interview ‘Jack’.  

After students have rehearsed, they could be filmed.  

Have students swap roles and go through the same process or do one of the other activities (2 – 5) 

with the students swapping roles of interviewer and interviewee. 
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Discuss the differences of being the interviewer and being Jack. This might include discussion of: 

 Was one harder than the other? 

 Did the interviewer control what Jack could say? 

 Did Jack get his point across? 

 How would you have dealt with the interview differently if you were Jack? How would you have 

dealt with the interview differently if you were the interviewer? 

 Student roles and responsibilities in relation to the activity 

Contribute to class discussions. 

Listen to the views of others. 

Take part in the role play/TV interviews. 

Take on a role and show responsibility consistent with the level of VCAL they are undertaking. 

 Level of teacher support 

Cut up and, possibly, laminate cards from Activity sheet 1. 

Enlarge Activity sheet 6 to A3 size. 

Facilitate discussion. 

Enable students to view current affairs programs, if necessary. 

Provide space and equipment for the role play/TV interviews. 

Provide support appropriate to the level of VCAL the students are working at.  

 Extension activities 

Students could be asked to write one or two paragraphs explaining what Jack should have done and 

why. 

Activity 6 extends this activity by asking students to write their own case study or use one that is in the 

public arena, and the choice, benefits and risks cards. 

 Assessment 

This is a learning activity. This activity could be used to support the learning outcomes as indicated in 

the table on page 3.  

If the activity is to be used as an assessment task, teachers should check the relevant curriculum 

document, e.g. the VCAL Curriculum Planning Guides, to ensure all the elements are covered and the 

activity is consistent with the unit purpose statement. 

Students working at a Senior level would be expected to work more autonomously on the activities. 

For Foundation level students, try using a different coloured paper for the different types of cards – 

Choices, Benefits and Risks.  
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 Activity 2: Construction industry and working at heights 

In this activity students are given a scenario in which a young worker is placed in an 

unsafe situation. Students must consider different choices the young worker can make 

and evaluate their suitability and the benefits of the choice and any risks involved.  The 

purpose of the activity is to give students a chance to think through how they might act in situations 

such as these, and the benefits and risks of their actions. 

This activity focuses on the construction industry and the hazard of working at heights. Activities 2 – 5 

deal with other industries and other hazards. 

 What to do 

Choice activity 

Cut up the cards in Activity sheet 2: Construction industry and working at heights. Depending on the 

size of the group, it may be necessary to have more than one set of the cards. If the cards are 

laminated they could be used on other occasions. On the page (Activity sheet 2), the cards have been 

arranged in the possible categories that students may arrive at.  However, there is no correct order for 

the cards.   

Introduce to students the concept that, as workers, we are constantly making decisions concerning our 

own safety and that of others. 

Read out the following scenario and/or give students a copy of it (see Activity Sheet 2): 

 

During the school holidays Ejaz got some work with a plumbing company as a casual 

labourer. Second day on the job and his boss asked him to take off the corrugated 

iron from the roof at the back of a house. This part of the roof was flat and low to 

the ground and it wasn’t too hard to safely remove the roofing. When he had 

finished that job his boss asked him to remove the ridge capping along the centre 

of the roof. The capping sits over the roofing material at the highest and steepest 

parts of the roof. 

The boss pointed out the dangerous parts of the roof and said that he should be 

careful. Ejaz wasn’t provided with any fall protection equipment such as a harness 

and hadn’t had any training in working safely on roofs. 

Ejaz removed and stacked most of the ridge capping. As he walked back up the 

ridge he fell through corrugated iron roofing where the supporting rafters had 

been removed as part of the renovation.  

 

Working in small groups, students should consider what choices Ejaz had.  The cards from Activity 

sheet 2 can be used to assist students to discuss the benefits and risks of each choice.  Using Activity 

sheet 6: Choices, Benefits and Risks sheet (which will need to be enlarged to A3 size), the students can 

arrange the cards under the headings Choices, Benefits, and Risks.  Some cards are blank and students 

may wish to use these for other choices, benefits, and risks.  

Students should be encouraged to explain why they have organised the cards in a particular way. 

Once students have completed the activity, discuss as a whole class which choice/s would be most 

appropriate and why. The discussion should include:  
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 workers have a right to refuse to do unsafe work and not be discriminated against 

 employers are required to provide a safe and healthy workplace  

 it isn’t the young workers responsibility to solve the problem  

 workers must follow safe work procedures and report their safety concerns. 

Which choice is the ‘top’ choice of the group? 

Interviews 

In this part of the activity, students role play being Ejaz or a TV reporter who interviews Ejaz. If 

students aren’t familiar with the format of current affairs shows you may like to record one or two to 

show them before they begin this part of the activity. 

Divide the group into two.   

 Half the students are to imagine they are Ejaz and are to be interviewed by a reporter from a 

current affairs show (e.g. 60 minutes, A Current Affair) about why they were doing the work, 

what happened to them, the consequences of the incident and the choices they should have 

made and why.  

They may like to make notes about what they would say to a reporter and the types of 

questions that TV reporters ask. 

 The other half of the students are the reporters. They should prepare some questions for ‘Ejaz’ 

that cover why Ejaz was doing the work, what happened to him, the consequences of the 

incident and, in hindsight, what he would have done differently.  

When students have prepared, they should be split into pairs and find a spot where the reporter can 

interview ‘Ejaz’.  

After students have rehearsed, they could be filmed.  

Have students swap roles and go through the same process or do one of the other activities (2 – 5) 

with the students swapping roles of interviewer and interviewee. 

Discuss the differences of being the interviewer and being Ejaz. This might include discussion of: 

 Was one harder than the other? 

 Did the interviewer control what Ejaz could say? 

 Did Ejaz get his point across? 

 How would you have dealt with the interview differently if you were Ejaz? How would you have 

dealt with the interview differently if you were the interviewer? 
 

 Student roles and responsibilities in relation to the activity 

Contribute to class discussions. 

Listen to the views of others. 

Take part in the role play/TV interviews. 

Take on a role and show responsibility consistent with the level of VCAL they are undertaking. 
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 Level of teacher support 

Cut up and, possibly, laminate cards from Activity sheet 2. 

Enlarge Activity sheet 6 to A3 size. 

Facilitate discussion. 

Enable students to view current affairs programs, if necessary. 

Provide space and equipment for the role play/TV interviews.  

Provide support appropriate to the level of VCAL the students are working at. 

 Extension activities 

Students could be asked to write one or two paragraphs explaining what Ejaz should have done and 

why. 

Activity 6 extends this activity by asking students to write their own case study or use one that is in the 

public arena, and the choice, benefits and risks cards. 

 Assessment 

This is a learning activity. This activity could be used to support the learning outcomes as indicated in 

the table on page 3.  

If the activity is to be used as an assessment task, teachers should check the relevant curriculum 

document, e.g. the VCAL Curriculum Planning Guides, to ensure all the elements are covered and the 

activity is consistent with the unit purpose statement. 

Students working at a Senior level would be expected to work more autonomously on the activities. 

For Foundation level students, try using a different coloured paper for the different types of cards – 

Choices, Benefits and Risks.  
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 Activity 3: Hospitality industry and manual handling 

In this activity students are given a scenario in which a young worker is placed in an 

unsafe situation. Students must consider different choices the young worker can make 

and evaluate their suitability and the benefits of the choice and any risks involved.  

The purpose of the activity is to give students a chance to think through how they might act in 

situations such as these, and the benefits and risks of their actions. 

This activity focuses on the hospitality industry and the hazard of manual handling. Activities 2 – 5 deal 

with other industries and other hazards. 

 What to do 

Choice activity 

Cut up the cards in Activity sheet 3: Hospitality industry and manual handling. Depending on the size of 

the group, it may be necessary to have more than one set of the cards. If the cards are laminated they 

could be used on other occasions. On the page (Activity sheet 3), the cards have been arranged in the 

possible categories that students may arrive at.  However, there is no correct order for the cards.   

Introduce to students the concept that, as workers, we are constantly making decisions concerning our 

own safety and that of others. 

Read out the following scenario and/or give students a copy of it (see Activity Sheet 3): 

 

Most weekends Emma worked as a casual waitress in a local hotel. Her normal work 

was serving and clearing tables in the hotel bistro. One weekend there were several 

large functions booked for the hotel and casual staff were asked to help out with 

the extra work required to set up for these functions. Emma was asked to help 

carry boxes and bags of frozen food from the loading bay into the hotel kitchen. 

The bags of frozen vegetables and french fries were heavy and awkward to carry. 

The quickest way from the loading bay to the freezers was through a kitchen work 

area with ovens. Because they were in hurry to get the work finished, they took the 

shortest route to the freezers. 

They were still carrying boxes and bags to the kitchen when cooking for the 

function started. 

Emma was carrying several bags when one came lose in the narrow aisle way through 

the kitchen. Emma fell and as she fell she brushed against an oven, burning part of 

her leg. The burn was bad enough that she had to go to hospital. She also sprained 

her wrist when she fell. 

 

Working in small groups, students should consider what choices Emma had.  The cards from Activity 

sheet 3 can be used to assist students to discuss the benefits and risks of each choice.  Using Activity 

sheet 6: Choices, Benefits and Risks sheet (which will need to be enlarged to A3 size), the students can 

arrange the cards under the headings Choices, Benefits, and Risks.  Some cards are blank and students 

may wish to use these for other choices, benefits, and risks.  

Students should be encouraged to explain why they have organised the cards in a particular way. 
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Once students have completed the activity, discuss as a whole class which choice/s would be most 

appropriate and why. The discussion should include:  

 workers have a right to refuse to do unsafe work and not be discriminated against 

 employers are required to provide a safe and healthy workplace  

 it isn’t the young workers responsibility to solve the problem  

 workers must follow safe work procedures and report their safety concerns. 

Which choice is the ‘top’ choice of the group? 

Interviews 

In this part of the activity, students role play being Emma or a TV reporter who interviews Emma. If 

students aren’t familiar with the format of current affairs shows you may like to record one or two to 

show them before they begin this part of the activity. 

Divide the group into two.   

 Half the students are to imagine they are Emma and are to be interviewed by a reporter from a 

current affairs show (eg. 60 minutes, A Current Affair) about why they were doing the work, 

what happened to them, the consequences of the incident and the choices they should have 

made and why.  

They may like to make notes about what they would say to a reporter and the types of 

questions that TV reporters ask. 

 The other half of the students are the reporters. They should prepare some questions for 

‘Emma’ that cover why Emma was doing the work, what happened to her, the consequences of 

the incident and, in hindsight, what she would have done differently.  

When students have prepared, they should be split into pairs and find a spot where the reporter can 

interview ‘Emma’.  

After students have rehearsed, they could be filmed.  

Have students swap roles and go through the same process or do one of the other activities (2 – 5) 

with the students swapping roles of interviewer and interviewee. 

Discuss the differences of being the interviewer and being Emma. This might include discussion of: 

 Was one harder than the other? 

 Did the interviewer control what Emma could say? 

 Did Emma get his point across? 

 How would you have dealt with the interview differently if you were Emma? How would you 

have dealt with the interview differently if you were the interviewer? 
 

 Student roles and responsibilities in relation to the activity 

Contribute to class discussions. 

Listen to the views of others. 

Take part in the role play/TV interviews.  

Take on a role and show responsibility consistent with the level of VCAL they are undertaking. 
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 Level of teacher support 

Cut up and, possibly, laminate cards from Activity sheet 3. 

Enlarge Activity sheet 6 to A3 size. 

Facilitate discussion. 

Enable students to view current affairs programs, if necessary. 

Provide space and equipment for the role play/TV interviews.  

Provide support appropriate to the level of VCAL the students are working at. 

 Extension activities 

Students could be asked to write one or two paragraphs explaining what Emma should have done and 

why. 

Activity 6 extends this activity by asking students to write their own case study or use one that is in the 

public arena, and the choice, benefits and risks cards. 

 Assessment 

This is a learning activity. This activity could be used to support the learning outcomes as indicated in 

the table on page 3.  

If the activity is to be used as an assessment task, teachers should check the relevant curriculum 

document, e.g. the VCAL Curriculum Planning Guides, to ensure all the elements are covered and the 

activity is consistent with the unit purpose statement. 

Students working at a Senior level would be expected to work more autonomously on the activities. 

For Foundation level students, try using a different coloured paper for the different types of cards – 

Choices, Benefits and Risks.  
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 Activity 4: Manufacturing industry and chemical 
exposure 

In this activity students are given a scenario in which a young worker is placed in an 

unsafe situation. Students must consider different choices the young worker can make and evaluate 

their suitability and the benefits of the choice and any risks involved.  The purpose of the activity is to 

give students a chance to think through how they might act in situations such as these, and the 

benefits and risks of their actions. 

This activity focuses on the manufacturing industry and the hazard of chemical exposure. Activities 2 – 

5 deal with other industries and other hazards. 

 What to do 

Choice activity 

Cut up the cards in Activity sheet 4: Manufacturing industry and chemical exposure. Depending on the 

size of the group, it may be necessary to have more than one set of the cards. If the cards are 

laminated they could be used on other occasions. On the page (Activity sheet 4), the cards have been 

arranged in the possible categories that students may arrive at.  However, there is no correct order for 

the cards.   

Introduce to students the concept that, as workers, we are constantly making decisions concerning our 

own safety and that of others. 

Read out the following scenario and/or give students a copy of it (see Activity Sheet 4): 

 

Sophie was hoping to do an apprenticeship in furniture making and organised a work 

placement at a local furniture maker and upholsterer. She was given some basic work 

sanding and trimming various types of furniture in preparation for final spraying of 

lacquer and paint. 

In her second week she was asked to help to spray the furniture with two pack 

paints. Two pack paints contain a substance called isocyanates that forms a fine mist 

when sprayed. If inhaled, these vapours can cause respiratory sensitisation which is 

a condition like asthma. This condition recurs whenever there is even very limited 

exposure to two pack paints. Sophie didn’t know about the danger of two pack paints 

but she did know that using chemicals can be dangerous and you should use personal 

protective equipment and check the MSDS (Materials Safety Data Sheet). 

The spraying that Sophie helped out with was done at the back of the factory and 

the only ventilation was a door and two windows. When it was cold these were closed.  

After she finished her placement the employer was happy with her work and asked 

her to do some weekend work. On her return Sophie found that using the two pack 

paint caused asthma like symptoms and she couldn’t continue this work.  

 

Working in small groups, students should consider what choices Sophie had.  The cards from Activity 

sheet 4 can be used to assist students to discuss the benefits and risks of each choice.  Using Activity 

sheet 6: Choices, Benefits and Risks sheet (which will need to be enlarged to A3 size), the students can 

arrange the cards under the headings Choices, Benefits, and Risks.  Some cards are blank and students 

may wish to use these for other choices, benefits, and risks.  



SAFE-T1:  www.safe-t1.net.au 

Developed by Jan Hagston, VALA with funding from WorkSafe Victoria 

  14 

 

Students should be encouraged to explain why they have organised the cards in a particular way. 

Once students have completed the activity, discuss as a whole class which choice/s would be most 

appropriate and why. The discussion should include:  

 workers have a right to refuse to do unsafe work and not be discriminated against 

 employers are required to provide a safe and healthy workplace  

 it isn’t the young workers responsibility to solve the problem  

 workers must follow safe work procedures and report their safety concerns. 

Which choice is the ‘top’ choice of the group? 

Interviews 

In this part of the activity, students role play being Sophie or a TV reporter who interviews Sophie. If 

students aren’t familiar with the format of current affairs shows you may like to record one or two to 

show them before they begin this part of the activity. 

Divide the group into two.   

 Half the students are to imagine they are Sophie and are to be interviewed by a reporter from a 

current affairs show (e.g. 60 minutes, A Current Affair) about why they were doing the work, 

what happened to them, the consequences of the incident and the choices they should have 

made and why.  

They may like to make notes about what they would say to a reporter and the types of 

questions that TV reporters ask. 

 The other half of the students are the reporters. They should prepare some questions for 

‘Sophie’ that cover why Sophie was doing the work, what happened to her, the consequences 

of the incident and, in hindsight, what she would have done differently.  

When students have prepared, they should be split into pairs and find a spot where the reporter can 

interview ‘Sophie’.  

After students have rehearsed, they could be filmed.  

Have students swap roles and go through the same process or do one of the other activities (2 – 5) 

with the students swapping roles of interviewer and interviewee. 

Discuss the differences of being the interviewer and being Sophie. This might include discussion of: 

 Was one harder than the other? 

 Did the interviewer control what Sophie could say? 

 Did Sophie get his point across? 

 How would you have dealt with the interview differently if you were Sophie? How would you 

have dealt with the interview differently if you were the interviewer? 
 

 Student roles and responsibilities in relation to the activity 

Contribute to class discussions. 

Listen to the views of others. 

Take part in the role play/TV interviews. 

Take on a role and show responsibility consistent with the level of VCAL they are undertaking. 
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 Level of teacher support 

Cut up and, possibly, laminate cards from Activity sheet 4. 

Enlarge Activity sheet 6 to A3 size. 

Facilitate discussion. 

Enable students to view current affairs programs, if necessary. 

Provide space and equipment for the role play/TV interviews.  

Provide support appropriate to the level of VCAL the students are working at. 

 Extension activities 

Students could be asked to write one or two paragraphs explaining what Sophie should have done and 

why. 

Activity 6 extends this activity by asking students to write their own case study or use one that is in the 

public arena, and the choice, benefits and risks cards. 

 Assessment 

This is a learning activity. This activity could be used to support the learning outcomes as indicated in 

the table on page 3.  

If the activity is to be used as an assessment task, teachers should check the relevant curriculum 

document, e.g. the VCAL Curriculum Planning Guides, to ensure all the elements are covered and the 

activity is consistent with the unit purpose statement. 

Students working at a Senior level would be expected to work more autonomously on the activities. 

For Foundation level students, try using a different coloured paper for the different types of cards – 

Choices, Benefits and Risks.  
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 Activity 5: Retail industry and bullying 

In this activity students are given a scenario in which a young worker is placed in 

an unsafe situation. Students must consider different choices the young worker 

can make and evaluate their suitability and the benefits of the choice and any risks involved.  The 

purpose of the activity is to give students a chance to think through how they might act in situations 

such as these, and the benefits and risks of their actions. 

This activity focuses on the retail industry and the hazard of bullying. Activities 2 – 5 deal with other 

industries and other hazards. 

 What to do 

Choice activity 

Cut up the cards in Activity sheet 5: Retail industry and bullying. Depending on the size of the group, it 

may be necessary to have more than one set of the cards. If the cards are laminated they could be 

used on other occasions. On the page (Activity sheet 5), the cards have been arranged in the possible 

categories that students may arrive at.  However, there is no correct order for the cards.   

Introduce to students the concept that, as workers, we are constantly making decisions concerning our 

own safety and that of others. 

Read out the following scenario and/or give students a copy of it (see Activity Sheet 5): 

 

Nick got a job at a supermarket filling shelves and helping out in the loading bay. 

He had only been there for only a few days when his supervisor began making jokes 

about his appearance and his ability to do his job. At first Nick didn’t take much 

notice; he thought it was just a bit of fun because he was new on the job and he 

didn’t take the comments seriously. Soon some of his co-workers were also making 

the same jokes and telling the supervisor not to give Nick too much work because 

he was “too dumb”. At a regular work crew meeting the supervisor read out a list of 

“special jobs” for Nick all designed to make him look stupid and embarrass him.  

 

Working in small groups, students should consider what choices Nick had.  The cards from Activity 

sheet 5 can be used to assist students to discuss the benefits and risks of each choice.  Using Activity 

sheet 6: Choices, Benefits and Risks sheet (which will need to be enlarged to A3 size), the students can 

arrange the cards under the headings Choices, Benefits, and Risks.  Some cards are blank and students 

may wish to use these for other choices, benefits, and risks.  

Students should be encouraged to explain why they have organised the cards in a particular way. 

Once students have completed the activity, discuss as a whole class which choice/s would be most 

appropriate and why. The discussion should include:  

 workers have a right to refuse to do unsafe work and not be discriminated against 

 employers are required to provide a safe and healthy workplace  

 it isn’t the young workers responsibility to solve the problem  

 workers must follow safe work procedures and report their safety concerns. 

Which choice is the ‘top’ choice of the group? 
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Interviews 

In this part of the activity, students role play being Nick or a TV reporter who interviews Nick. If 

students aren’t familiar with the format of current affairs shows you may like to record one or two to 

show them before they begin this part of the activity. 

Divide the group into two.   

 Half the students are to imagine they are Nick and are to be interviewed by a reporter from a 

current affairs show (e.g. 60 minutes, A Current Affair) about why they were doing the work, 

what happened to them, the consequences of the incident and the choices they should have 

made and why.  

They may like to make notes about what they would say to a reporter and the types of 

questions that TV reporters ask. 

 The other half of the students are the reporters. They should prepare some questions for ‘Nick’ 

that cover why Nick was doing the work, what happened to him, the consequences of the 

incident and, in hindsight, what he would have done differently.  

When students have prepared, they should be split into pairs and find a spot where the reporter can 

interview ‘Nick’.  

After students have rehearsed, they could be filmed.  

Have students swap roles and go through the same process or do one of the other activities (2 – 5) 

with the students swapping roles of interviewer and interviewee. 

Discuss the differences of being the interviewer and being Nick. This might include discussion of: 

 Was one harder than the other? 

 Did the interviewer control what Nick could say? 

 Did Nick get his point across? 

 How would you have dealt with the interview differently if you were Nick? How would you have 

dealt with the interview differently if you were the interviewer? 
 

 Student roles and responsibilities in relation to the activity 

Contribute to class discussions. 

Listen to the views of others. 

Take part in the role play/TV interviews. 

Take on a role and show responsibility consistent with the level of VCAL they are undertaking. 

 Level of teacher support 

Cut up and, possibly, laminate cards from Activity sheet 5. 

Enlarge Activity sheet 6 to A3 size. 

Facilitate discussion. 

Enable students to view current affairs programs, if necessary. 

Provide space and equipment for the role play/TV interviews.  

Provide support appropriate to the level of VCAL the students are working at. 
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 Extension activities 

Students could be asked to write one or two paragraphs explaining what Nick should have done and 

why. 

Activity 6 extends this activity by asking students to write their own case study or use one that is in the 

public arena, and the choice, benefits and risks cards. 

 Assessment 

This is a learning activity. This activity could be used to support the learning outcomes as indicated in 

the table on page 3.  

If the activity is to be used as an assessment task, teachers should check the relevant curriculum 

document, e.g. the VCAL Curriculum Planning Guides, to ensure all the elements are covered and the 

activity is consistent with the unit purpose statement. 

Students working at a Senior level would be expected to work more autonomously on the activities. 

For Foundation level students, try using a different coloured paper for the different types of cards – 

Choices, Benefits and Risks.  
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 Activity 6: Write your own case study & decide on the worker’s  

 choices 

In this activity students should write their own scenario where a worker is placed in an unsafe 

situation. They are then asked to write the choice, benefits and risks cards.  This will require students 

to consider different choices a worker can make, the benefits of the choice and any risks involved.  The 

purpose of the activity is to give students a chance to think through how they might act in situations 

such as these, and the benefits and risks of their actions. 

It is recommended that students do one of the previous activities before undertaking this activity as it 

will act as a model for them. 

 What to do 

Explain to students the aim of this activity – for them to develop their own case study and the choice, 

benefits and risks cards that go with it. This is to be modeled on the activity they have previously 

undertaken (Activities 1 – 5). The case study and activity could be used with younger students, such as 

those about to go on work experience. 

Ask students to think of a situation where a worker has been placed in an unsafe situation by their 

employer or supervisor. They can use their own experience, something they have heard about or 

something that is in the news.   

Make a note of some of these ideas on the board or equivalent. 

Ask students to work in small groups (3 or 4) and to choose one of the case studies discussed. They 

should then write the case study. They will need to think about: 

 the setting – who, where, job 

 what the worker was asked to do or what happened to the worker 

 the incident 

 the injuries or health issue caused by the incident. 

When they have written the case study, they need to think about the choices that the worker had in 

relation to the incident. Activity sheet 7: Write your own case study and activity can be used for this 

although students may like to do a rough draft on another piece of paper first – or give students 2 

copies of Activity sheet 7, one for the draft and another for the final version. The final version could 

also be done on the computer. 

The choices given should include appropriate options, one or two inappropriate options as well as 

some in the middle. Students may need to research worker and employer rights and responsibilities. 

You may like to discuss as a group why you would include inappropriate choices.  

Once they have decided on the choices the worker had, they need to think of the benefits and risks of 

each choice and to write these on the cards. 

Once students have completed the activity, they should give their activity to another group to trial.  

Each group should have a different group’s activity to trial. They must provide feedback on the activity 

considering: 

 Did the case study make sense? Was there any information that was missing from the case 

study that was needed to make the choices? 

 Did the choices cover a range of options – appropriate ones as well as one or two that weren’t 

appropriate? 
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 Did the benefits and risks relate to the choice? 

 Can you think of anyway the activity could have been improved? 

Students may like to use Activity sheet 8: Feedback to write their comments on. 

Groups should consider the feedback they receive and make changes to their activity as appropriate. 

 Student roles and responsibilities in relation to the activity 

Contribute to class and small group discussions. 

Listen to the views of others. 

Work in a group to develop the case study and the activity. 

Assist to write the case study and/or the choice, benefits and risks cards. 

Ask for assistance when required. 

Take on a role and show responsibility consistent with the level of VCAL they are undertaking. 

 Level of teacher support 

Facilitate discussion. 

Provide support as requested. 

Provide encouragement.  

Provide support appropriate to the level VCAL the students are working at. 

 Assessment 

This is a learning activity. This activity could be used to support the learning outcomes as indicated in 

the table on page 3.  

If the activity is to be used as an assessment task, teachers should check the relevant curriculum 

document, e.g. the VCAL Curriculum Planning Guides, to ensure all the elements are covered and the 

activity is consistent with the unit purpose statement. 

Students working at a Senior level would be expected to work more autonomously on the activity.  
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 Activity 7: OHS – your rights and responsibilities 

In this activity students investigate what they should do if placed in a situation where they feel there is 

an issue with workplace health and safety. 

It is recommended that students do at least one of the previous activities before undertaking this 

activity. 

 What to do 

In the previous activity, students drew on their experience of work and experiences where they or 

other workers were placed in unsafe situations by their employer or supervisor. In this activity students 

research what their rights and responsibilities are when confronted with unsafe work practices. 

Build on the discussion in the previous activity about students’ experiences of where they or other 

workers were placed in unsafe situations. 

Ask students  

 what they did in the situation – and why 

 what they think they should have done – and why. 

Now ask students to research what their rights and responsibilities are in relation to this. They may 

find the WorkSafe publication ‘Information for employees on health and safety’ 

(www.worksafe.vic.gov.au/__data/assets/pdf_file/0011/8687/consultation_employees.pdf) useful. It 

contains information about what workers need to do to ensure their health and safety. Students may 

also find the information about employer rights and responsibilities in relation to health and safety 

useful for their research. They can find information about employer rights and responsibilities at 

www.worksafe.vic.gov.au/wps/wcm/connect/6994d0004071f4439ae9dee1fb554c40/consultation_em

ployees.pdf?MOD=AJPERES. There is also information about worker rights and responsibilities on the 

SAFE-T1 website (www.safe-t1.net.au ‘Young workers and OHS’ tab. ‘Young workers rights and 

responsibilities’ - www.safe-t1.net.au/young-workers-rights-and-responsibilities.html) 

Using a previously discussed experience of where the student or another worker was placed in unsafe 

situations and the researched information, ask students to describe what they would do if they were 

ever asked to do something unsafe at work. This should be in the form of a written or oral report. If 

students give an oral report they should use PowerPoint or equivalent. Ask students to reflect on their 

research and presentation using Activity sheet 9. 

 Student roles and responsibilities in relation to the activity 

Contribute to class and small group discussions. 

Listen to the views of others. 

Ask for assistance when required. 

Take on a role and show responsibility consistent with the level of VCAL they are undertaking. 

 Level of teacher support 

Facilitate discussion. 

Ensure students have access to the internet to undertake the required research. 

Provide support as requested. 

http://www.worksafe.vic.gov.au/wps/wcm/connect/6994d0004071f4439ae9dee1fb554c40/consultation_employees.pdf?MOD=AJPERES
http://www.worksafe.vic.gov.au/wps/wcm/connect/6994d0004071f4439ae9dee1fb554c40/consultation_employees.pdf?MOD=AJPERES
http://www.worksafe.vic.gov.au/wps/wcm/connect/6994d0004071f4439ae9dee1fb554c40/consultation_employees.pdf?MOD=AJPERES
http://www.safe-t1.net.au/
http://www.safe-t1.net.au/young-workers-rights-and-responsibilities.html
http://www.safe-t1.net.au/young-workers-rights-and-responsibilities.html
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Provide encouragement.  

Provide support appropriate to the level VCAL the students are working at. 

 Assessment 

This is a learning activity. This activity could be used to support the learning outcomes as indicated in 

the table on page 3.  

If the activity is to be used as an assessment task, teachers should check the relevant curriculum 

document, e.g. the VCAL Curriculum Planning Guides, to ensure all the elements are covered and the 

activity is consistent with the unit purpose statement. 

Students working at a Senior level would be expected to work more autonomously on the activity and 

to produce more sustained and complex written or oral texts. 
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 Agricultural industry and using machinery 

 

 

Jack was helping his father out on their farm with some new fencing. They had to dig post 

holes for the new fence posts and were using a post hole digger.  

The post hole digger is attached to a power take off (PTO) at the back of the tractor. 

The PTO is a spinning shaft that drives different farm equipment or machinery. It should 

be covered or guarded to prevent anyone getting caught in it but the PTO on their tractor 

didn’t have a guard. 

 

 

 

 

 

 

 

Jack’s dad backed the tractor to where the first hole had to be dug. Jack put the digger 

in place, the power was turned on and the first hole was dug – no problems. No problems 

with the second or third hole either. 

Where the fourth hole had to be dug the ground was much harder. Jack’s dad backed the 

tractor to where the hole needed to be dug, Jack put the digger in position. When the 

power was turned on, the digger wouldn’t go through the hard ground. Jack leant on the 

digger to give it some extra weight and the digger started to dig into the hard ground 

but Jack’s shirt sleeve got caught in the PTO. 
 

 

Activity 

sheet 3 

Activity 

sheet 1 

A tractor PTO 

Tractor PTO guard 

Such as a 
post hole 
digger 
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Choices Benefits Risks 

Jack could tell his 

dad he is a #*# 

and that he isn’t 

going to work with 

him anymore. 

His dad might be 

so shocked he puts 

the guard on the 

PTO. 

His dad may be 

really angry with 

him & this could 

affect how they 

get on together. 

Jack could report 

his dad to 

WorkSafe for using 

unguarded 

machinery. 

WorkSafe could 

offer advice about 

what to do or could 

send out an 

inspector. 

His dad could be 

really PO with him. 

Before the work 

starts, Jack could 

find a guard and 

place it on the 

PTO. 

Jack could do the 

work safely – and 

his dad would 

realise that Jack 

thinks OHS is 

important. 

None 

Jack could ask his 

dad if it is safe to 

use an unguarded 

PTO. 

His dad would be 

aware that Jack 

thinks OHS is 

important AND 

might put the guard 

on the PTO. 

His dad may tell 

him not to worry 

and call him a 

wimp. 

 



SAFE-T1:  www.safe-t1.net.au 

Developed by Jan Hagston, VALA with funding from WorkSafe Victoria 

25 

 

Jack could decide 

not to lean on the 

post hole digger. 

Jack’s shirt may not 

get caught BUT 

there’s always a 

chance of getting 

caught in unguarded 

machinery. 

The digger wouldn’t 

get through the 

dirt – or not for 

ages – and the job 

would take forever. 

   

Jack could wear 

tight clothes that 

are unlikely to get 

caught in the 

machinery. 

Jack’s shirt may 

not get caught BUT 

there’s always a 

chance of getting 

caught in unguarded 

machinery. 

He would look pretty 

stupid – and still 

might get caught in 

the unguarded 

machinery. 
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 Construction industry and working at heights 

 

 

During the school holidays Ejaz got some work with a plumbing company as a casual 

labourer. Second day on the job and his boss asked him to take off the corrugated iron 

from the roof at the back of a house. This part of the roof was flat and low to the 

ground and it wasn’t too hard to safely remove the roofing. When he had finished that 

job his boss asked him to remove the ridge capping along the centre of the roof. The 

capping sits over the roofing material at the highest and steepest parts of the roof. 

The boss pointed out the dangerous parts of the roof and said that he should be 

careful. Ejaz wasn’t provided with any fall protection equipment such as a harness and 

hadn’t had any training in working safely on roofs. 

Ejaz removed and stacked most of the ridge capping. As he walked back up the ridge 

he fell through corrugated iron roofing where the supporting rafters had been 

removed as part of the renovation.  

 

 

Choices Benefits Risks 

Ejaz could tell the 

boss he is a #*# 

and walk off the 

job. 

He wouldn’t fall 

through the roof. 

Extremely likely 

that he would lose 

his job. 

He could do what 

his boss tells him. 

He would keep his 

job. 

Falling through or 

off the roof. 

Activity 

sheet 2 

Activity 

sheet 2 
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Ejaz could ask his 

boss if there is any 

protective 

equipment he should 

use. 

His boss would be 

aware that Ejaz 

thinks OHS is 

important and may 

provide equipment. 

The boss might tell 

him to do the job 

if he wants more 

work. 

Ejaz could be VERY 

careful where he 

walks on the roof. 

He might not fall 

through the roof. 

Ejaz may still fall 

through the roof as 

it’s hard to tell 

from above where 

rafters have been 

removed. 

Ejaz could call 

WorkSafe and talk 

to them about what 

to do. 

WorkSafe might 

provide advice 

about what to do 

or send an 

inspector to the 

site. 

His boss might 

know who dobbed 

him to WorkSafe 

and not give him 

much work. 

   

Ejaz could quit. 
He wouldn’t fall 

through the roof. 

He wouldn’t have 

any money to spend 

over the holidays. 
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 Hospitality industry and manual handling 

 
 

Most weekends Emma worked as a casual waitress in a local hotel. Her 

normal work was serving and clearing tables in the hotel bistro. One 

weekend there were several large functions booked for the hotel and casual 

staff were asked to help out with the extra work required to set up for 

these functions. Emma was asked to help carry boxes and bags of frozen 

food from the loading bay into the hotel kitchen. The bags of frozen 

vegetables and french fries were heavy and awkward to carry. 

The quickest way from the loading bay to the freezers was through a 

kitchen work area with ovens. Because they were in hurry to get the work 

finished, they took the shortest route to the freezers. 

They were still carrying boxes and bags to the kitchen when cooking for the 

function started. 

Emma was carrying several bags when one came lose in the narrow aisle way 

through the kitchen. Emma fell and as she fell she brushed against an oven, 

burning part of her leg. The burn was bad enough that she had to go to 

hospital. She also sprained her wrist when she fell. 

 
 

Choices Benefits Risks 

Emma could refuse 

to do the extra 

work, explaining 

that she feels the 

bags are too heavy 

for her. 

She wouldn’t fall 

and burn her leg or 

sprain her wrist. 

She may not get 

shifts in the future 

– or only really bad 

ones. 

Emma could ask if 

there is a trolley 

to put the bags on. 

The supervisor 

might find a trolley 

for her to use. 

Being told there 

isn’t a trolley and 

to hurry up. 

Activity 

sheet 2 

Activity 

sheet 3 
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Emma could carry 

less bags at a 

time. 

She may not drop a 

bag and fall. 

The supervisor 

might yell at her to 

hurry up. 

Tell her supervisor 

she is a #*# and 

to carry the bags 

herself. 

Emma wouldn’t fall. No job. 

Emma could take 

the longer route to 

the freezer – not 

the route through 

the kitchen work 

area. 

Emma may still fall 

but she wouldn’t 

burn her leg. 

The supervisor 

might tell her to be 

as quick as possible 

and take the 

shortest route. 

   

Emma could ask a 

co-worker to help 

carry the bags 

between the two of 

them. 

The bag may not 

come loose and 

Emma may not fall.  

It may be more 

awkward to share 

carrying the bags – 

and take more time 

to unload all the 

bags. 
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 Manufacturing and using chemicals 

 

Sophie was hoping to do an apprenticeship in furniture making and organised a 

work placement at a local furniture maker and upholsterer. She was given some 

basic work sanding and trimming various types of furniture in preparation for 

final spraying of lacquer and paint. 

In her second week she was asked to help to spray the furniture with two pack 

paints. Two pack paints contain a substance called isocyanates that forms a fine 

mist when sprayed. If inhaled, these vapours can cause respiratory sensitisation 

which is a condition like asthma. This condition recurs whenever there is even 

very limited exposure to two pack paints. Sophie didn’t know about the danger of 

two pack paints but she did know that using chemicals can be dangerous and you 

should use personal protective equipment and check the MSDS (Materials Safety 

Data Sheet). 

The spraying that Sophie helped out with was done at the back of the factory 

and the only ventilation was a door and two windows. When it was cold these 

were closed.  

After she finished her placement the employer was happy with her work and 

asked her to do some weekend work. On her return Sophie found that using the 

two pack paint caused asthma like symptoms and she couldn’t continue this work.  

 

Choices Benefits Risks 

Sophie could refuse 

to do the work. 

She wouldn’t get 

respiratory 

sensitisation. 

She might lose her 

job. 

Sophie could ask 

for PPE before 

using two pack 

paint. 

Her boss may 

provide her with 

the right PPE. 

He might say the 

dust mask is all she 

needs. 

Activity 

sheet 2 

Activity 

sheet 4 
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Sophie could ask 

the Health and 

Safety Rep if it is 

safe to use the 

paint. 

The Health and 

Safety Rep may 

speak to the boss 

about the need for 

correct PPE. 

Her boss may think 

Sophie is trying to 

get him into trouble 

and not offer her 

more work. 

Sophie could tell 

her boss there is 

no way she’s going 

to use the #*# 

paint without PPE. 

None No job. 

Sophie could ask if 

the ventilation is 

OK and if the door 

can be left open 

when she sprays. 

She might not get 

respiratory 

sensitisation. 

Sophie’s co-workers 

may get PO ‘cause 

it is so cold in the 

factory. 

   

Sophie could ask to 

see the MSDS. 

Her boss would 

realise that Sophie 

thinks OHS is 

important & might 

provide PPE. 

Sophie’s boss may 

say he doesn’t need 

to check the MSDS 

but knows 

everything is OK. 
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 Retail industry and bullying 

 

Nick got a job at a supermarket filling shelves and helping out in the loading 

bay. He had only been there for only a few days when his supervisor began 

making jokes about his appearance and his ability to do his job. At first Nick 

didn’t take much notice; he thought it was just a bit of fun because he was 

new on the job and he didn’t take the comments seriously. Soon some of his 

co-workers were also making the same jokes and telling the supervisor not 

to give Nick too much work because he was “too dumb”. At a regular work 

crew meeting the supervisor read out a list of “special jobs” for Nick all 

designed to make him look stupid and embarrass him.  

 

Choices Benefits Risks 

Nick could talk to 

his parents about 

the situation. 

They may have 

some ideas about 

how to deal with 

the situation. 

His parents may 

not believe him or 

think he is 

imagining it. 

Nick could talk to 

his supervisor. 

He may stop the 

behaviour and talk 

to the other 

workers about their 

behaviour. 

It might make the 

situation worse. 

Nick could put up 

with the situation. 

He would keep his 

job. 

His life at work 

won’t get any 

better and may get 

worse. 

Activity 

sheet 2 

Activity 

sheet 5 
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Nick could punch 

one of his co-

workers next time 

he says something. 

 

Nick may lose his 

job and/or be 

charged with 

assault. 

Nick could quit the 

job. 

Not being 

harassed. 

No money to repay 

his parents for his 

LARGE mobile 

phone bill. 

  

None 

Nick could explain 

to his co-workers 

that what they are 

saying is worrying 

him and ask them 

to stop. 

They may realise 

they have been too 

hard on Nick and 

stop bullying him. 

It might make the 

situation worse. 
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 Choices, Benefits & Risks sheet 
 

Choices Benefits Risks 

   

   

   

   

 
  

   

   

Activity 

sheet 6 
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 Write your own case study and activity 

 

Case study: 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

_________________________________________________________ 

 

Choices Benefits Risks 

   

   

Activity 

sheet 2 

Activity 

sheet 7 
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 Feedback 

 

Name of activity: ___________________________________________________ 

Does the case study make sense?  

If not, why not? 

_________________________________________________ 

__________________________________________________ 

_________________________________________________ 

__________________________________________________ 

Was there any information 

missing from the case study that 

you needed to make the choices? 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

Do the choices cover a range of 

choices – appropriate ones as 

well as one or two that weren’t 

appropriate? 

If they didn’t include the range 

of choices, what choice do you 

think should have been included? 

_________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

Do the benefits and risks relate 

to the choice? 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

Can you think of any way the 

activity could have been 

improved? 

 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

Other comments __________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

 

Activity 

sheet 2 
Activity 

sheet 8 
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 How did it go? 

 

Research 

You needed to do some research 

for your presentation. Did you 

find it easy or hard to find the 

information you needed? 

_________________________________________________ 

__________________________________________________ 

_________________________________________________ 

How did you go about finding the 

information? 

Write at least 2 sentences about 

the process you used to find the 

information. 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

If you had to do this project 

again, where would you first go 

to find the information you 

need? 

_________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

Presentation 

Were you happy with your 

presentation? 

Why / why not? 

 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

What was the best aspect of 

your presentation?  Why? 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

Activity 

sheet 2 

Activity 

sheet 9 



SAFE-T1:  www.safe-t1.net.au 

Developed by Jan Hagston, VALA with funding from WorkSafe Victoria 

39 

 

Even very good presentations 

could be improved in some way. 

How could your presentation 

have been improved? 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

Knowledge and skills for new situations 

What have you learnt or what 

skills did you develop that you 

could use in other situations? 

Give at least two examples. 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

 


